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Introduction 

Statement of Intent 

Feedback focusses solely on improving and furthering children’s learning. 

Feedback directs or re-directs the child’s actions to support them to achieve a goal, by aligning 

the activity asked of them with the desired learning outcome. Feedback gives clear strategies for 

improvement that result in better achievement for the individual, group or class. 

Quality First Teaching as a pre-cursor for feedback; without it, feedback becomes irrelevant as 

there will not be clear aims and goals to work towards, or to scaffold the feedback on. Feedback 

is used only after identifying learning gaps, and is pre-determined by the use of formative 

assessment. 

‘All marking should be meaningful, manageable and motivating.’  

(DfE, Workload Review Group) 

Children, staff and parents/carers have a clear understanding of what to expect and the culture 

surrounding feedback and improvements, is fully embedded throughout the school.  

The Impact of Feedback 

Feedback has great effects on progress (+7 months) and effects can be seen across all subjects. 

Lower attaining children tend to benefit more from feedback. Evidence suggests that feedback 

on metacognitive and self-regulatory approaches have a greater impact for disadvantaged 

children and lower prior attainers. 

What is feedback? 

Feedback may come from a range of sources: teacher, teaching assistant, electronic sources or 

peers. 

Feedback is information given to a child about their performance relative to learning goals or 

outcomes, with the aim of improving learning. It should aim to (and be capable of producing) 

improvement in students’ learning. 

Feedback redirects or refocuses the learner’s actions to achieve a goal, by aligning effort and 

activity with an outcome. It can be about the output or outcome of the task the process of the 

task the student’s management of their learning or self-regulation, or about them as individuals 

(which tends to be the least effective). Feedback broadly falls in to 3 categories: task, subject and 

self-regulation strategies. It provides specific information on how to improve in one of these three 

areas. 

Feedback may have a positive impact through supporting pupils to focus future learning on areas 

of weakness, through identifying and explaining misconceptions, through supporting them in 

taking greater responsibility for their own improvement or through increasing pupils’ motivation to 

improve. 

  



1. Lay the foundations for effective feedback 

Set Learning Goals (Quality First Teaching) and Assess Learning Gaps (Formative Assessment) 

Set learning goals (which feedback will aim towards) 

‘Feedback can only build on something; it is of little use when there is no initial learning 

or surface information. Feedback is what happens second’  

(2007, Hattie + Timperley) 

Providing effective instruction is paramount. Without this, feedback will be left with too much work 

to do. In delivering effective teachers, teachers: 

• build on pupils’ prior knowledge and experience; 

• avoid overloading pupils’ working memory by breaking down complex material into smaller 

steps;  

• encourage the retention of learning by using repetition, practice, and retrieval of critical 

knowledge and skills;  

• deliver a carefully sequenced curriculum which teaches essential concepts, knowledge, skills, 

and principles; 

• use powerful analogies, illustrations, examples, explanations, comparisons, and demonstrations;  

• are aware of common misconceptions and prepare strategies to counter them;  

• plan effective lessons, making good use of modelling, explanations, and scaffolds to support 

learning; 

• adapt teaching in a responsive way to support struggling and excelling learners while 

maintaining high expectations for all (Early Career Framework); and 

• provide pupils with tools and strategies to plan, monitor, and evaluate their learning. 

 

Learning goals might be shared in the following ways (appendix i): 

- Strengths and weaknesses discussion 

- Model work 

- What not to write 

- Design question 

- Choose-Swap-Choose 
 

Assess learning gaps (which feedback will aim to assess) 

    Formative assessment refers to teaching that is adaptive of children’s needs and 

using evidence about learning to adjust teaching so that it moves learning forward. 

Before providing feedback, teachers must clarify, share, and understand learning 

intentions and success criteria and elicit evidence of learning. 

The five key strategies of formative assessment (William, 2018) 

 

Eliciting understanding might look like (appendix ii): 

- Effective questioning 

- All children responding at once 

- Carefully designed tasks 



2. Deliver timely feedback that focusses on moving learning forward 

When is feedback given 

Impacts are highest when feedback is delivered by teachers. It is particularly 

important to provide feedback when work is correct, rather than just using it to 

identify errors. The timing of feedback is left to the careful judgment of the class 

teacher, but will always be prior to the next learning chunk of that subject. 

During a lesson 

Some children and learning require immediate feedback as the learning cannot move forwards 

without misconceptions being addressed. Also, sometimes errors are evident immediately, for 

example in music if something doesn’t sound right, or in PE when the results are clearly visible 

straight away. Computer-aided quizzes also give immediate feedback, 

Teachers may recognise common errors or misconceptions early on, and decide to intervene 

immediately either with the whole class (re-teach), group or individuals. 

Examples of feedback given during a lesson might be: 

- Metacognitive planning (appendix iii) 

- Metacognitive monitoring (appendix iii) 

At the end of a lesson 

In each lesson, usually nearer to the end, children self-assess their work against given, hared and 

understood learning goals and success criteria. This enables children to reflect on their learning 

and successes within the lesson, and gives both themselves and their teacher immediate 

feedback.  

Examples of how success criteria might be used, are (appendix iv): 

- Lists of success criteria for children to ‘tick’ 

- Colour coding of success criteria within work 

- Traffic light against the learning goal 

- Reflective comment 

- Metacognitive evaluating 

Sometime after a lesson 

Other tasks may not reveal errors so quickly. For example, children may be less likely to recognise 

their errors early on when completing a piece of writing. 

Focus on Moving Learning Forwards 

Feedback falls in to 3 categories: task, subject and self-regulation strategies. It provides specific 

information on how to improve (appendix v): 

Task (its outcome and advice on how to improve when doing that specific type of task) 

Subject (and the underlying processes within that subject) 

Self-regulation strategies (how pupils plan, monitor, and evaluate their work). 

 

  



3. Plan for how children will receive and use feedback 

We plan for how children will receive and use feedback to ensure that they can act of 

the feedback given. 

Children will receive feedback on all pieces of work / learning. This will either be 

through written marking or through verbal feedback, either given to the individual, 

group or class. Decisions around the methods and timing of feedback are left to a teachers’ 

professional judgement and will be based on the teacher responding to the particular learning 

context of an individual child. 

Teachers will look at all pieces of work/learning before the subject is taught again (usually within 

the same week), so that feedback given can impact positively on the next chunk of learning 

within a subject. 

Careful planning is required to provide time and opportunities for 

pupils to use the feedback given to them. Staff know that a ‘one 

size fits all’ approach many not be so impactful. Teachers 

consider the following 4 factors when planning how and when to 

give feedback:  

 

 

How might teachers prepare children for feedback? 

At the start of each school year, and at regular points throughout the year, teachers speak with 

children about what feedback is and its purpose. The language of feedback is used in all lessons, 

and children know that the aim of feedback is to make their work or learning ‘even better’. 

Taking into consideration the 4 factors above, teachers may prepare children to receive and act 

upon feedback in the following ways: 

- Discussing the purpose of feedback 

- Modelling the use of feedback 

- Providing clear, concise feedback 

- Ensure children understand the feedback given to them 

 

Feedback is thought of as a windscreen, rather than a rear-view 

mirror. We consider feedback as a ‘recipe for future action’ and it 

needs to impact the future work that a child will undertake.  

 

Each interaction forms part of a ‘feedback loop’, as follows: 

      

 

 

                                                      

 

 

 

Identify a learning gap                                   Offer feedback  

 

Feedback is used 



 

Post-feedback activities 

Teachers may plan for feedback activities, and might use some of the following approaches 

(appendix vi): 

- Detective activities 

- Class discussion of feedback 

- Three questions 

- Correcting errors and editing work 

- Completing similar problems with feedback in mind 

- Redrafting work 

Self-reflection/assessment 

Children assess and monitor their progress throughout a lesson, usually using the shared Success 

Criteria. They are able to talk about which parts of the learning they have fully understood, and 

which areas they still need to work on. 

Self-reflection happens during and at the end of a lesson, so that children either have time to 

work on the areas not yet achieved within the lesson, or, know what they need to do in their next 

lesson. 

Peer feedback/assessment 

Often children are able to explain misconceptions in a way that other children understand; by 

giving children the role as ‘teacher’, self-esteem can be boosted and children develop their 

understanding of a concept by explaining it to others. 

For subjects such as Writing, where children are writing for a purpose or specific audience, peers 

often offer another viewpoint on a piece of work and can help to evaluate how well a piece of 

work achieves its goal. 

 

  



4. Written feedback 

Written feedback is usually given after a task has been completed and is usually 

intended for the child to read and action on their own. 

Written feedback includes such things as written comments, mark, scores, live marking, 

marking codes, or a combination of these. This is also known as ‘marking’. We recognise 

that written marking is only one form of feedback, and can be heavily time-intensive, and can 

have less impact that verbal feedback.  

We know that effective instruction (quality first teaching) is the most important factor to impact on 

children’s progress, and prioritise the time within the working day for teachers to plan this 

effectively. Where written feedback is considered the most appropriate method to use, staff will 

use a green pen so that their comments are easily identifiable for children. 

When written feedback is given, it will fulfil the principles set out in 1-3 of this document. The 

choice of verbal or written feedback is left to teachers, who can better judge what is most 

appropriate. 

Effective written feedback 

Written feedback can come in many forms. Some examples of what written feedback might 

entail are (appendix vii): 

- Live marking 

- Coded marking 

- Thinking like the teacher 

- Written comments 

 

5. Verbal feedback 

Verbal feedback typically involves spoken comments from the teacher, either to an 

individual group or class. It tends to be more immediate that written feedback and 

usually happens within a lesson, either during or immediately after a task. 

Verbal feedback is impactful and less time-intensive that written feedback. Verbal feedback is an 

integral part of quality teaching – it can be pre-planned and highly structured, or more 

spontaneous as misconceptions and errors arise within a lesson. 

When verbal feedback is given, it will fulfil the principles set out in 1-3 of this document. The choice 

of verbal or written feedback is left to teachers, who can better judge what is most appropriate. 

Verbal feedback can be delivered in a number of ways. It might be delivered: 

- Whole Class Feedback 

- Specific Group Feedback 

- Individual Feedback 

In the classroom, verbal feedback might look like (appendix viii): 

- Targeting verbal feedback at learning intentions 

- Action points 

- Verbal feedback using a visualiser 

- Video or audio recording 

  



6. We understand that implementing a feedback policy is a journey 

We recognise that our previous feedback policy was prescriptive, with teachers being 

told what to write, in which colour and how regularly written feedback in books was 

expected. This policy is quite different to this, and we recognise that a change as 

significant as this will entail careful consideration and regular reviews and 

adaptations, as it develops over time. 

This policy is purposefully non-prescriptive. We recognise that teachers are highly trained and 

skilled professional, who know the individuals in their classrooms best. Ultimately, effective 

teaching and feedback will lead to strong progress in attainment. 

 

Explore 

Monitoring has shown that feedback practices have previously varied within school, and we want 

to make a change to key principles of feedback to ensue high quality teaching and learning for 

all children. 

We have enthusiastic teachers, some more experienced that others, and some that are familiar 

with the school, with others being new to their roles. We are at the point where we need to 

establish key principles for all staff to follow. 

We have examined multiple feedback and marking policies and evaluated what would fit well 

with our school context. We know that our teachers are strong at their roles and can make 

decisions about the most suitable type of feedback for each individual. 

Prepare 

The draft Feedback Policy has been share with staff so that they have the opportunity to share 

their views. Once finalised, all teaching staff will receive explicit training on the Feedback Policy 

and principles. 

The principles of feedback will be shared appropriately with parents and carers, so they are 

aware of what to expect when they see their children’s work throughout the year.  



Deliver 

Initially, we will run the new Feedback Policy for four weeks, at which time we will hold a formal 

review with teaching staff. We will also interview children from across the school. There will be an 

identified member of the Senior Leadership Team that will take a lead on any queries, questions 

comments. 

Attainment data will be analysed to see if there are any significant differences in progress to what 

was expected. 

Further training will be put in place in Autumn 2, once any specifics from the trial period have 

been examined and agreed upon. This may involve CPD session with teachers and/or teaching 

assistants, team teaching, lesson visits or peer support with other teachers. 

Sustain 

We recognise that the shift to a less structured and prescriptive feedback policy will mean that 

books for different children, from different classrooms, and from different year groups will look 

different to one another, which may lead to some additional challenges when monitoring books. 

Therefore, we will monitor the use and impact of feedback in a variety of ways, which may 

include: 

- Regular learning walks 

- Interviews with teachers 

- Interviews with children 

- Book looks 

- Progress meetings 

 

 

 

  



Appendices 

Appendix i 

Learning goals might be shared in the following ways (appendix i): 

- Strengths and weaknesses discussion 

- Model work 

- What not to write 

- Design question 

- Choose-Swap-Choose 

 
  



Appendix ii 

Eliciting understanding might look like (appendix ii): 

- Effective questioning 

- All children responding at once 

- Carefully designed tasks 

 

 
 

  



Appendix iii 

Examples of feedback given during a lesson might be: 

- Metacognitive planning (appendix iii) 

- Metacognitive monitoring (appendix iii) 

 

  



Appendix v – Example of how Success Criteria might be used 

- Lists of success criteria for children to ‘tick’ 

  
- Colour coding of success criteria within work 

 
- Traffic light against the learning goal 

 
- Reflective comment 

- Metacognitive evaluating 

 

 

  



Appendix vi - Feedback focused on Task, Subject or Self-regulation strategies 

 

  



Appendix vii - Written Feedback 
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Appendix viii – Verbal Feedback 

 

  



Feedback form 

Learning goal: Subject: Date: Staff member: 

Children that did not achieve the learning 

goal: 

 

 

 

 

 

 

 

 

 

 

 

 

Other misconceptions, not necessarily relating 

to the learning goal 

Action: Special mention to: 

Early morning / keep up afternoon 

work with teacher 

 

Early morning work/ keep up 

afternoon with TA 

 

Whole-class input at start of next 

lesson (re-teach) 

 

Group feedback within next lesson  

Individual feedback within next 

lesson 

 

  



Glossary 

Quality First Teaching Quality First Teaching (QFT) means high quality inclusive teaching together 

with our continuous whole school processes for assessing, planning, implementing, tracking, 

monitoring and reviewing of a child’s progress.  

Self-Regulation The control that someone has over their emotions, actions and thoughts, through 

the use of self-monitoring, self-evaluation and self-reinforcement. 

Metacognition Awareness and understanding of one’s own learning and thinking processes. 

Formative Assessment Formative assessment refers to a wide variety of methods that teachers use 

to conduct in-process evaluations of student comprehension, learning needs, and academic 

progress during a lesson, unit, or course. 

Success Criteria A success criteria is a list of features that a teacher wants the children to include 

in their work during the course of a lesson. 

 

 

 


